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About Junior Great Books® Series 3–5
Junior Great Books focuses on outstanding literature and a method of interpretive 
reading and discussion known as Shared Inquiry.™ The Shared Inquiry approach to 
learning helps students work together to read closely and interpret a complex text, 
while guided by the curiosity and open-ended questioning of a leader.

Junior Great Books uses research-based practices and provides the support 
teachers need to develop the reading comprehension, critical thinking, vocabulary, 
and writing skills of students with diverse abilities, needs, and learning styles.

Junior Great Books Series 3–5 Benefits
Teachers will:
• Develop higher-order questioning skills

• Learn a student-centered approach to exploring literature

• Integrate reading, listening, speaking, and writing in an authentic way

Students will:
• Develop the skills to comprehend rich, rewarding literature

• Learn how to support answers with evidence and weigh different ideas

• Improve their ability to listen to others and explain their ideas in discussions  
and writing

Junior Great Books® is a registered trademark of the Great Books Foundation.  
Shared Inquiry™ is a trademark of the Great Books Foundation.

About This Sample Unit
This sample unit shows materials from Series 4, Book One of the Junior Great 
Books program.

• Pages 2–3: Junior Great Books Program Overview

• Pages 4–29: Teacher’s Edition Pages
  Theme Introduction
  Theme Connections
  Complete “Thank You, M’am” Unit (including story text)

• Pages 30–35: Reader’s Journal Pages for “Thank You, M’am”

PROGRAM OVERVIEW
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Junior Great Books Features
Engaging, Complex Literature
Compelling stories challenge students and support sustained interaction and 
discussion.

Inquiry-Based Reading, Critical Thinking, and Writing Activities
Students explore texts in-depth as they ask questions, read closely, support ideas 
with evidence, listen and respond to classmates’ ideas, and extend their thinking 
through writing.

Thematic Connections
Each student book organizes stories around three character education themes (such 
as kindness and trust). Through optional theme introduction and wrap-up activities 
and projects, students compare and connect different texts to explore essential 
questions, such as How do you earn someone’s trust?

Differentiated Instruction
Support and challenge options and sample scenarios illustrate ways to engage 
all students.

Assessment Options
Assessment tools, such as rubrics and multiple-choice tests, provide ways to reflect 
on and monitor individual, group, and teacher progress.

Teacher Learning
Teacher’s Editions help teachers develop and strengthen their Shared Inquiry skills 
through instructions, examples, tips, and resources.
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Song of Hope 15:53
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Big Black Dog 15:39

Thunder, Elephant,  
and Dorobo 13:41
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Introducing the Theme: 
Student Book
Begin by asking students the 
personal connection questions 
on the facing page that relate 
to the theme of trust. Then ask 
students the theme question 
and have them record their 
answers on page 1 of the 
Reader’s Journal. 

After you complete each story  
for this theme, have students 
revisit this question and add any 
new answers to the Reader’s 
Journal page.

JR
Theme Introduction

Trust

In this section of the book, you will read about 
characters who want to trust each other, or who are 
afraid to trust each other. Thinking about these 
stories, and about your own experiences with trust, 
will give you new ideas about what it means to trust 
other people and be trusted by them.

Important Questions to  
Think About

Before starting this section, think about your 
own experiences with trust:

•	 Who	do	you	trust	the	most?

•	 How	do	you	feel	when	you	know	someone	
trusts	you?

•	 How	does	it	feel	when	you	know	you	can	
trust	someone?

Once you have thought about your own 
experiences with trust, think about this theme 
question and write down your answers or share 
them aloud:

How do you earn  
someone’s trust?

After reading each story in this section, ask 
yourself the theme question again. You may 
have some new ideas you want to add.

10 11

37Trust  •  Theme Introduction

Teacher’s Notes  
and Questions

Theme Introduction
Trust

In this section of the book, you will read about 
characters who want to trust each other, or who are 
afraid to trust each other. Thinking about these 
stories, and about your own experiences with trust, 
will give you new ideas about what it means to trust 
other people and be trusted by them.

Important Questions to  
Think About

Before starting this section, think about your 
own experiences with trust:

•	 Who	do	you	trust	the	most?

•	 How	do	you	feel	when	you	know	someone	
trusts	you?

•	 How	does	it	feel	when	you	know	you	can	
trust	someone?

Once you have thought about your own 
experiences with trust, think about this theme 
question and write down your answers or share 
them aloud:

How do you earn  
someone’s trust?

After reading each story in this section, ask 
yourself the theme question again. You may 
have some new ideas you want to add.

10 11

Junior Great Books4

Theme Introduction: Trust

Stories in the Trust Theme

• Thank You, M’am Langston Hughes

• Crow Call Lois Lowry

• Fresh Philippa Pearce

Each Junior Great Books student book groups 
selections around three universal themes so 
that students can explore essential questions 
in depth, across texts.

If you wish, students may discuss the 
overarching theme question before they 
begin reading stories in that theme, and then 
revisit the question after completing the set 
of texts (see Theme Connections, p. 5).

The Reader’s Journal provides a place for 
students to write about their thinking.

TEACHER’S EDITION
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4. Ask students to decide on four traits a trustworthy person should have and 
decide which characters embody those traits. (If they struggle to find a character 
who has a certain trait, they can pick a new trait.) Have them write the traits, 
character names, and supporting evidence in the Reader’s Journal. Have groups 
present and explain their choices to the class.

At-Home Theme Connections (times vary)

These activities can be completed at home with a parent’s or guardian’s help.

A Promise Contract

1. Tell students that they will be creating promise contracts to carry out at home. 
Have students brainstorm some “I promise . . .” statements, encouraging them to 
come up with promises they can reasonably keep for a set amount of time 
(Examples: “For the month of May, I promise to clean my room without being 
asked”; “I promise to read three picture books to my brother in the next two 
weeks.”)

2. Have students choose their promises and then design promise contracts, 
including a deadline by which the promise must be fulfilled and signature lines 
for themselves and their parent(s) or guardian(s). You may wish to show students 
examples of contracts or certificates for inspiration.

3. Send the contracts home and remind students to bring them back to class once 
they have made good on their promises. Display completed contracts in the 
classroom.

4. Follow up by asking students to discuss what they learned about trust as a result 
of creating and fulfilling the contracts, and how the experience affected the trust 
in their households.

Borrow and Return

1. Ask each student to bring in a personal item (something that is important to 
them but not too valuable or breakable). Explain that they will be loaning their 
items to one another for a few days. It is up to the borrower to behave in a 
trustworthy manner and keep the items safe from harm.

2. Pair students together (or have them choose their own pairs) and have them 
explain to one another why the items are important. Then have students promise 
to their partners that they will take good care of the items, explaining how they 
will do so.

3. Follow up once the items are returned to their owners by asking pairs to talk 
about how they felt about lending and borrowing the items, and to explain what 
the experience helped them learn about trust.

JR

THEME CONNECTIONS

Series 4  •  Book One122

Theme Wrap-Up: Trust Walks (25–35 minutes)

1. Review with the class the responses to the theme question: How do you earn 
someone’s trust? Solicit new responses that students have generated as a result of 
completing all three stories. 

2. Tell students that they will be doing a simple trust activity with a partner, and 
that they should keep the theme question in mind as they do it.

3. Pair students up and have one partner in 
each pair put on a blindfold. Ask the non-
blindfolded partner to guide the blindfolded 
one slowly and safely through a designated 
path in the classroom. How partners 
communicate in order to walk the path safely 
and successfully is up to them. If you wish, 
introduce simple obstacles such as chairs or 
desks.

4. Ask partners to switch roles so that everyone 
gets a chance to lead and be led.

5. Follow up by asking partners to share their experiences, explaining whether or 
not they trusted their partner when they were being led, and describing what they 
did to establish trust when they were asked to lead.

Story-to-Story Connection (30–40 minutes)

1. Post the titles of stories your students have read in the Trust theme, along with 
the names of the characters from each story.

2. Brainstorm with students some traits that a trustworthy person might have. 
Then have them offer examples of story characters that have these traits, finding 
evidence to support their answers. (For example: If students identify “honesty” as 
a trait, someone might say that Roger, from “Thank You M’am,” is honest because 
he does not steal Mrs. Jones’s purse when he gets a second chance to do so.)

3. Divide students into small groups and have them turn to page 27 of the Reader’s 
Journal. Tell groups that they will be creating the “perfect trustworthy person” 
made up of the traits that each character possesses.

JR

ACTIVITY SUMMARY

 Students explore the theme 
of trust across stories they 
have read and in real-world 
situations.

STUDENT LEARNING OBJECTIVE

 To synthesize ideas from a 
variety of sources to extend 
understanding of a concept

KEY SHARED INQUIRY CONCEPT

 Making connections between 
the story, the world, and 
ourselves deepens our 
understanding of all three.

THEME CONNECTIONS

A variety of optional activities provide 
opportunities for students to:

• Synthesize ideas from the  
theme-related stories

• Connect the theme across stories 
through writing (see p. 35 in this 
sample unit)

• Relate theme concepts to personal 
experiences

• Explore the theme further with  
their families 

5Sample Unit

Theme Connections: Trust

TEACHER’S EDITION
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Thank You, M’am  

Langston Hughes

LENGTH: 9 pages READ-ALOUD TIME: About 10 minutes

GENRE: Realistic fiction SETTING: U.S. (urban)

About the Story

A boy of about fourteen, Roger, tries to steal Mrs. Jones’s 
purse as she walks home late one night, but she turns the 
tables on him and seizes hold of him. Rather than turning 
him over to the police, Mrs. Jones takes him to her home. 
There Roger has a chance to run away or to stay and learn 
things he is not likely to forget.

About the Author

Langston Hughes was born in 1902 in Joplin, Missouri, 
and began writing poetry and prose at the age of thirteen. 
A prolific writer, he played a vital role in the Harlem 
Renaissance. Some of Hughes’s most well-known works  
are The Weary Blues, The Ways of White Folks, and Not 
Without Laughter, which won the Harmon gold medal  
for literature. “Thank You, M’am” first appeared in The 
Langston Hughes Reader (1958). Hughes died in 1967 in 
Harlem, New York.
 

Thank You, M’am, from SHORT STORIES, by Langston Hughes. Copyright  
© 1996 by Ramona Bass and Arnold Rampersad. Reproduced by permission  
of Hill and Wang, a division of Farrar, Straus and Giroux, LLC.

The story starts on page 53 of the Teacher’s Edition and on page 13 of the 
student book.

TEACHER’S EDITION
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SESSION 1 PAGES 41–43

Prereading 5 MINUTES

Students explore a concept relevant to the story they will 
be reading.

First Reading with Sharing Questions 30–40 MINUTES

Students read along as the story is read aloud and share 
their questions about it.

SESSION 2 PAGES 44–45

Second Reading 30–40 MINUTES

Students read along as the story is reread, engaging in 
activities that help them explore the story more deeply.

SESSION 3 PAGES 46–49

Shared Inquiry Discussion 30–40 MINUTES

Students explore the story’s meaning by discussing an 
interpretive question.

SESSION 4 OPTIONS PAGE 50

Written and Creative Response TIMES VARY

Students write a brief expository essay or a piece of creative 
writing based on the story, or explore the story through 
another creative form.

ADDITIONAL SESSIONS

Curriculum Connections TIMES VARY

Students engage in suggested activities that connect “Thank 
You, M’am” to the rest of your curriculum (p. 51).

Unit Wrap-Up TIMES VARY

Students complete the unit with a theme connection  
activity (pp. 122–123), multiple-choice test (p. 317),  
portfolio assessment (p. 347), or reflection on discussion 
(pp. 350–352).

FLEXIBLE-USE 
ACTIVITIES

Use these additional resources 
at your discretion, depending 
on your classroom schedule 
and learning goals.

Working with Words
These vocabulary, spelling, 
and reading with expression 
activities can be done any time 
during the unit (p. 40).

Head in the Clouds
This Reader’s Journal activity 
(p. 6), which asks students to 
draw or write in response to 
imaginative prompts about the 
story, can be done at any time 
after the first session. 

For video clips of fourth-
grade students participating 
in Shared Inquiry activities,  
go to www.greatbooks 
.org/thankyou.

Activity Sessions

TEACHER’S EDITION
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Use these activities and word lists at any time during the unit to customize the program  
to your classroom learning goals. (Page numbers refer to the student book, unless  
otherwise noted.)

Vocabulary in Context
Use these suggested words 
(or your own words) to 
work with vocabulary in 
context. See page 301 of 
this Teacher’s Edition for 
vocabulary activity ideas.

Suggested target words
snatch (p. 13) 
frail (p. 15)
presentable (p. 18)
mistrusted (p. 18) 
latching (p. 20)

Spelling
Use these suggested words 
(or your own words) for 
spelling practice.

/ē/ spelled ee, ea
release (p. 15)
fourteen (p. 15)
teach (p. 15)
least (p. 15)
street (p. 16)

Closed syllables (VC/CV)
combined (p. 13)
simply (p. 13)
permit (p. 14)
contact (p. 15)
mistake (p. 20)

Reading with Expression
Students practice reading 
with attention to text 
features that signal pauses 
and emphasis (Teacher’s 
Edition, p. 56).

Working with Words

TEACHER’S EDITION
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Prereading (5 minutes)

Activity Instructions
1.  Choose a prereading option below. 

2. Ask follow-up questions to help students further explain 
their ideas.

3. Stop after about five minutes to conserve class time for 
reading the story and sharing questions.

ACTIVITY SUMMARY

 Students explore a concept 
relevant to the story they will 
be reading.

STUDENT LEARNING OBJECTIVE

 To activate and build 
background knowledge 
related to a story

KEY SHARED INQUIRY CONCEPT

 Thinking about what we 
already know helps us prepare 
to read.

Materials
• Student books

World of the Story
Tell students that “Thank You, M’am” is set in a city 
neighborhood that is very much like Harlem, an 
area of New York City that was home to Langston 
Hughes for the last twenty years of his life. Help 
students locate New York City on a map. To help 
students further visualize the world of the story, 
you may want to briefly share online or print 
images of the Harlem neighborhood in the 1950s 
and talk about what it was like for those who 
lived there.

Opening Question
Ask students to think of a time when someone 
helped teach them right from wrong, or a time 
when they helped teach someone right from 
wrong. Then ask: What did this person do or say to 
teach you? (or What did you do or say to teach this 
person?) What are some good ways to teach someone 
right from wrong?

TEACHER’S EDITION
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First Reading with Sharing Questions (30–40 minutes)

Activity Instructions
1. Prepare students to ask questions by  

telling them to listen for anything that is  
confusing or that they wonder about  
while you read.

2. Read the story aloud. Have students read along in their 
books and mark a ? anywhere they have a question  
(on a sticky note or in the text).

3. Ask students to share their questions. Record them on chart 
paper.

4. Help students answer any questions that signal a serious 
comprehension problem. Leave the rest unanswered for now.

5. Post the list of questions in the classroom and let students 
know that they will revisit many of the questions during 
their work on the story. 

6. Reader’s Journal: Ask students to record something from 
the story that they understand better now that they have 
shared their questions, along with the question someone else 
asked that most interests them.

ACTIVITY SUMMARY

 Students read along as the 
story is read aloud and share 
their questions about it.

STUDENT LEARNING OBJECTIVE

 To ask questions about a story 

KEY SHARED INQUIRY CONCEPTS

 Reading a story once is  
just the first step in 
understanding it.
 Asking questions about a 
story helps us understand  
it better.

Materials
• Student books
• Sticky notes
• Chart paper
• Reader’s Journal: Sharing 

questions page (p. 4)

JR

Posting Student Questions
Questions that arise from your students’ (and 
your own) genuine curiosity about the story 
drive the Shared Inquiry process. Recording your 
students’ questions, and leaving them posted 
throughout work on the story, shows students 
that you value their curiosity and that they can 
learn from each other as well as from you. During 
the sharing questions activity, record students’ 
questions on chart paper or another medium 
that allows the questions to remain posted. 
Write students’ names next to their questions to 
give them ownership of the process and to help 
students talk to each other about the questions.

To watch a fourth-
grade class doing 
session 1 activities, 
please go to  
www.greatbooks 
.org/thankyou.

TEACHER’S EDITION
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Student Learning Spectrum
Look for students to:

Have difficulty following or asking questions about the story

Follow the story and ask a variety of questions, some of them 
relevant to the story’s meaning

Follow the story and ask a variety of questions, most of them 
relevant to the story’s meaning

APPROACHING OBJECTIVES

MEETING OBJECTIVES

EXCEEDING OBJECTIVES

Differentiated Instruction
SUPPORT  If students are struggling to follow 

or ask questions about the story, ask what 
part(s) of the story confused them or what 
they liked or did not like about the story. Help 
students shape their reactions into questions 
if necessary. If students are struggling with 
comprehension, consider having students listen 
to the story once more before session 2.

CHALLENGE  If students follow the story and 
readily ask questions, you might:
• Have students mark other reactions to the 

story, such as ! where they are surprised 
or smiling/frowning faces where they have 
positive/negative reactions.

• After students share questions, review the 
question types on pages 302–303 (pp. 136–
137 of the student book). Ask groups or pairs 
to identify different types of questions on the 
class list and explain their thinking.

See SUPPORT

See CHALLENGE

In addition to interpretive questions, which are used in  
Shared Inquiry discussion, your students will ask other types  
of questions that are important to recognize.

For more information on question types, see pages 302–303 (pp. 136–
137 of the student book).

“Thank You, M’am” Questions

1. What do Roger and Mrs. Jones eat for dinner?

2. Why does Roger go to the sink and wash his face 
instead of running away?

3. When did people wear blue suede shoes?

The answer to a factual 
question is found within the 
story (Roger and Mrs. Jones eat 
lima beans, ham, and cocoa).

The answer to a background 
question can be found in an 
informational source outside 
the story (such as a map or an 
encyclopedia).

on Factual and Background Questions

TEACHER’S EDITION
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Second Reading (30–40 minutes)

Activity Instructions
1. Choose one or more of the Move! Note!  

Share! options (see box below) to  
conduct during the second reading.

2. Prepare students to reread with a  
purpose by telling them that this time  
they will be doing activities that help them think more 
deeply about the story.

3. Read the story aloud or play the audio CD as students read 
along. During the reading have students do one of the 
following:
• NOTE! Take notes throughout the entire story.
• MOVE! or SHARE! Pause at the appropriate passage to 

engage in the activity.
 Then ask students the follow-up question corresponding to 

that activity.

4. Review with the class the list of questions you posted from 
the sharing questions activity. See if any have been answered 
while rereading and add any new questions.

5. Reader’s Journal: Ask students to record something new 
they learned from rereading as well as a question they would 
like to talk about more.

6. Collect the Reader’s Journals and note which questions 
students have recorded. This will help you choose a focus 
question for Shared Inquiry discussion.

ACTIVITY SUMMARY

 Students read along as the 
story is reread, engaging 
in activities that help them 
explore the story more 
deeply.

STUDENT LEARNING OBJECTIVE

 To reread a story purposefully 
in order to gain a deeper 
understanding of it

KEY SHARED INQUIRY CONCEPT

 Rereading helps us discover 
new things about a story.

Materials
• Student books
• Audio CD
• Sticky notes
• Class question list
• Reader’s Journal: Second 

reading page (p. 5) JR

MOVE! Students act out 
Roger choosing to sit far 

away from Mrs. Jones’s purse 
while she is behind the screen  
(p. 58). 

FOLLOW-UP QUESTION: 
Why does Roger “not want to be 
mistrusted now”?

NOTE! Students mark 
an H where Mrs. Jones is 

being hard on Roger and an 
E where she is being easy on 
Roger (see p. 54 for sample 
student responses). 

FOLLOW-UP QUESTION: 
Why did you mark that Mrs. Jones 
is being hard (or easy) on Roger 
there?

SHARE! Pairs of students 
share connections about 

a time when someone was kind 
to them when they didn’t expect 
it (p. 59). 

FOLLOW-UP QUESTION: 
Why doesn’t Mrs. Jones ask Roger 
anything “that would embarrass 
him”?

To watch a 
fourth-grade class 
participating in the 
second reading 
activity, go to 
www.greatbooks 
.org/thankyou.

TEACHER’S EDITION
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Student Learning Spectrum
Look for students to:

• Have difficulty engaging in second reading or related activities
• Misunderstand or have trouble answering second reading  

questions

• Reread and participate in the related activities
• Offer simple answers to second reading questions

• Reread and participate in the related activities, purposefully 
pursuing a deeper understanding of the story

• Offer more insightful answers to second reading questions

APPROACHING OBJECTIVES

MEETING OBJECTIVES

EXCEEDING OBJECTIVES

Differentiated Instruction
SUPPORT  If students struggle to reread or 

complete the related activities, you might:
• Pause for comprehension checks as you 

reread, modeling reading strategies (p. 300).
• Return to a Move! Note! Share! activity and 

read the corresponding passage aloud. Model 
the activity, then have students complete it 
themselves. Ask the follow-up question and 
give students time to think or write before 
sharing answers aloud.

CHALLENGE  If students readily reread and 
participate in the related activities, ask them 
to consider different answers: For Note!, have 
students return to a passage they marked and 
look for evidence that supports the opposite 
note. For Move! or Share!, have them generate 
alternative answers to the follow-up question. 
Have students share their thinking with a 
partner, a small group, or the whole class.

See SUPPORT

See CHALLENGE

By providing different entry points into the 
story, the second reading activities engage 
a variety of learning styles while helping 
students examine the story more closely. 
The MOVE! activity (pictured here) is a 
kinesthetic learning option. The NOTE! 
activity is a linguistic learning/note-taking 
option. The SHARE! activity combines 
comprehension strategy practice and 
interpersonal learning. Do these activities 
together as a class, or assign different 
activities to groups by learning style.

on Second Reading Activities

TEACHER’S EDITION
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Shared Inquiry Discussion (30–40 minutes)

Activity Instructions
NOTE: If your class is large, you may wish to divide it for 
discussion. For instructions on the fishbowl technique,  
where half your class observes the other half in discussion, 
see page 307.

1. Review students’ Reader’s Journal pages and the class 
question list and compare them to the questions in the box 
on the facing page.

2. Choose the interpretive focus question and cluster questions 
that best align with your students’ areas of interest. Write 
those questions on your Discussion Planner (reproducible 
master on p. 310).

3. Seat everyone in a circle. If needed, review the dos and 
don’ts of discussion and the five discussion guidelines on 
pages 6–9 of the student book.

4. Reader’s Journal: Post the focus question and have 
students copy it on the Shared Inquiry discussion page of 
the Reader’s Journal. Give students time to think, look back 
at the story, and write their answers.

5. Begin the discussion by asking students to share their 
answers to the focus question.

6. Ask follow-up questions such as those on the facing page or 
on your Discussion Planner. Aim for the discussion to last at 
least 25 minutes.

7. Reader’s Journal: As the discussion winds down, have 
students complete the Shared Inquiry discussion page of the 
Reader’s Journal. If time allows, have volunteers share what 
they wrote.

ACTIVITY SUMMARY

 Students explore the story’s 
meaning by discussing an 
interpretive question.

STUDENT LEARNING OBJECTIVE

 To engage in a discussion by 
sharing ideas about a story, 
supporting those ideas with 
evidence, and listening and 
responding to other students’ 
ideas

KEY SHARED INQUIRY CONCEPT

 Discussing a story helps us 
form our own ideas about its 
meaning while thoughtfully 
considering the ideas of 
others.

Materials
• Student books
• Class question list and 

completed Reader’s 
Journal pages (for teacher 
review)

• Reader’s Journal: Shared 
Inquiry discussion page 
(p. 7)

• Discussion Planner  
(p. 310)

• Seating chart (optional)

JR

JR

For more tips on conducting a successful Shared Inquiry discussion, 
see pages 306–310 of the Teacher Resources section.

TEACHER’S EDITION
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Asking Follow-Up Questions During the Discussion

The follow-up questions you ask during the discussion will help advance students’ critical thinking 
skills. Try using these questions when you want students to:

CLARIFY IDEAS
• What do you mean when you  

say that?
• Can you say a little more  

about that?
• Is there another way you can 

explain that to us?

FIND EVIDENCE
• Where does that happen in  

the story? 
• What part of the story makes  

you think that?
• Can you find that part and read it 

aloud to us?

RESPOND TO OTHERS
• Have you heard an answer you 

agree with?
• Do you agree or disagree  

with Jason?
• Will you tell Marisol what you 

think of her idea?

Choose one of the options below for your discussion. Start with the focus question.  
Ask the related cluster questions when they fit naturally into the conversation—they will 
help students develop their ideas by looking closely at specific parts of the story.
(Page numbers refer to the student book.)

OPTION 1

FOCUS QUESTION Why does Mrs. Jones give Roger money for the blue suede shoes? 

CLUSTER QUESTIONS • Why does Mrs. Jones take Roger home to wash his face?
 • Why does Mrs. Jones say to Roger, “When I get through with you, sir, you are 

going to remember Mrs. Luella Bates Washington Jones”? (p. 15)
 • Why does Mrs. Jones tell Roger that he could have asked her for the money 

instead of trying to rob her?
 • Why does Mrs. Jones tell Roger that she has “done things, too, which I would 

not tell you, son”? (p. 18)

OPTION 2

FOCUS QUESTION Why doesn’t Roger run away when Mrs. Jones turns him loose to 
wash his face?

CLUSTER QUESTIONS • Why does Roger say “Yes’m” when Mrs. Jones asks, “Now ain’t you ashamed 
of yourself”? (p. 14)

 • Why does Roger tell Mrs. Jones that he tried to rob her because he wants 
blue suede shoes?

 • In Mrs. Jones’s room, why does Roger take care to sit where he thinks “she 
could easily see him out of the corner of her eye if she wanted to”? (p. 18)

 • Why can’t Roger say thank you to Mrs. Jones?

Activity continues on next page

TEACHER’S EDITION
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Shared Inquiry Discussion (continued)

Preparing for Discussion
Before the first discussion begins, the teacher goes over pages 6–7 of the  
student book with the class.

teacher: Let’s turn to page 6 of our books. Can I have some volunteers read 
the Dos and Don’ts in Discussion? (The teacher calls on students to 
read.) Thanks, everyone. Let’s take a closer look at these. Can anyone 
offer some ideas about why it’s important not to be afraid to say what 
you’re thinking about the story? 

jasmine: Because you might have an idea no one else has thought of.

teacher: Theo?

theo: Someone else might be able to add to your idea and make it better.

teacher: Thanks, Jasmine and Theo. How about this one? Can anyone give 
some reasons why you wouldn’t want to get angry when someone 
disagrees with you?

lindsay: They disagree with your idea, not with you.

teacher: And how does not getting angry help us collaborate in discussion? 
Becca? 

becca: If you get mad, it’s harder to think about the story. You won’t listen to 
anyone else’s ideas or think about making yours better.

teacher: Thanks, Becca. Let’s turn to the next page and go over the Shared 
Inquiry discussion guidelines. Can I have some volunteers read these 
for us?

The teacher asks students 
to come up with their own 
reasons why the dos and 
don’ts are important.

The teacher asks simple 
follow-up questions to 
emphasize the importance 
of working together in 
discussion.

To watch fourth-grade 
students participating 
in Shared Inquiry 
discussion, go to  
www.greatbooks.org 
/thankyou.

TEACHER’S EDITION

dos and don’ts in discussion

DO
Let other people 
talk, and listen to 

what they say.

DON’T
talk while other 

people are talking.

DO
Share your ideas about 

the story. You may 
have an idea no one 
else has thought of.

DON’T
Be afraid to say 

what you’re thinking 
about the story.

DO
Be polite when  

you disagree with 
someone.

DON’T
Get angry when 

someone disagrees 
with you.

DO
Pay attention to  
the person who 

is talking.

DON’T
do things that make 

it hard for people 
to pay attention.

6 7
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Student Learning Spectrum
This student learning spectrum reflects student behavior in three key areas of critical thinking: 
idea, evidence, and response. 

Look for students to:

APPROACHING OBJECTIVES

MEETING OBJECTIVES

EXCEEDING OBJECTIVES

Differentiated Instruction
SUPPORT  If the class as a whole is 

struggling, use the student learning spectrum 
(above) or the student and teacher reflection 
forms (pp. 350–354) to determine which area 
of critical thinking students need the most 
practice with (idea, evidence, or response). 
Then concentrate your follow-up questions in 
that area.
 If some students are struggling, use 
the student learning spectrum (above) or 
the student and teacher reflection forms to 
determine which area of critical thinking they 
need to practice. Jot students’ names next 
to the corresponding follow-up questions on 
your Discussion Planner (p. 310) as a reminder 
to ask them those questions during the 
discussion.

CHALLENGE  If your students show proficiency 
in one or more of the key critical thinking 
areas, try asking some of the advanced 
questions below to encourage them to:

Explain ideas in more detail
• Can you explain what you mean by [word or 

phrase]?
• How does that idea help answer our focus question?

Explain how evidence supports an idea 
• How does this part of the story support your answer?
• What does the character do or say in this part of the 

story to make you think that?

Consider other responses 
• Why do you agree with Jasmine’s answer?
• How is your idea different from Salvador’s idea?

See SUPPORT

See CHALLENGE

IDEA EVIDENCE RESPONSE

Offer no answers or 
repeat others’ answers  
to the focus question

Have difficulty supporting 
ideas with evidence from 
the story

Have difficulty listening  
to other students’ ideas

Offer simple answers to 
the focus question

Refer in general to the 
story to support ideas

Agree or disagree with 
other students’ ideas

Offer developed answers 
to the focus question

Recall or locate relevant 
parts of the story to 
support ideas

Explain agreement or 
disagreement with other 
students’ ideas

TEACHER’S EDITION
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Written and Creative Response (times vary)

Choose from among the following suggested activities to help students deepen their  
understanding of the story while honing other language arts skills and concepts.

Written Response
Essay Practice

Use your students’ questions and areas of interest as topics for essays. 
Alternatively, try one of the questions below. Students can use the essay 
organizer in the Reader’s Journal (pp. 8–9) to plan the structure of their 
essays.

Interpretive question: Have students turn their answer to the focus question 
into an essay, using the completed Shared Inquiry page of the Reader’s 
Journal as a starting point.

Evaluative question: Do you think Mrs. Jones did the right thing when she 
gave Roger the money for the shoes?

Creative Writing

Have students turn their speculative questions into short stories, using 
the story organizer in the Reader’s Journal (p. 10) as a starting point. 
Alternatively, try the activity below.

A Note of Thanks Tell students to imagine that it is several weeks after 
Roger’s evening with Mrs. Jones, and that he has decided to write the 
“thank you” he could not say that night. Have the class brainstorm what 
Roger might tell Mrs. Jones about how he feels about their time together 
and what he is doing now. Then have each student write a letter from 
Roger to Mrs. Jones.

Creative Response
Storyboard Scenes With students’ help, make a list of important events 
in “Thank You, M’am.” Then have each student illustrate one of the 
important events, using images but no words (you may wish to assign 
events in order to ensure that a range of events is illustrated). After the 
illustrations are complete, post them in the order in which the scenes 
occur in the story and ask volunteers to explain why they represented 
scenes as they did.

JR

JR

TEACHER’S EDITION
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Curriculum Connections (times vary)

Choose from among the following activities and readings to connect “Thank You, 
M’am” to the rest of your curriculum.

Related Projects
Use students’ background questions as topics for extension projects. Alternatively, 
try one of the projects below.

How Much? Using an online inflation calculator, have students find out what items 
like shoes or groceries would have cost in 1958, when the story was published. 
Assign individuals or pairs different items to calculate, then have them record their 
findings in a class chart. 

Langston’s Life Help students learn about the time period and places in which 
Langston Hughes lived, using print or online resources. If you wish, share several 
of Hughes’s poems with students, such as “April Rain Song,” “In Time of Silver 
Rain,” “Daybreak in Alabama,” “Dreams,” or “Mother to Son.”

Related Readings

S Boelts, Maribeth. Those Shoes. 2007.
Jeremy is determined to have the shoes that everyone 
at school seems to have, but his grandmother cannot 
afford them.

O O’Connor, Barbara. How to Steal a Dog. 2007.
Desperate to improve her penniless family’s situation, Georgia 
persuades her brother to help her steal a dog and claim the 
reward the owners are sure to offer.

C Hughes, Langston. The Dream Keeper and Other Poems. 
1994.*
A collection of sixty-six poems selected by the author for 
young readers, many exploring the black experience.

THEME CONNECTIONS

See the Theme Connections section (pp. 122–123) 
for a theme wrap-up activity, a story-to-story 
connection activity, and at-home projects.

ASSESSMENT AND REFLECTION

See the Assessment and Reflection section (pp. 
316–354) for resources to track student learning 
and for teacher and student reflection forms.

Related Readings Key

S Appropriate for 
struggling readers 

who need support

O Appropriate for 
on-level readers

C Appropriate for 
readers who are 

ready for a challenge  
or for classroom read-
alouds

* Indicates a Common Core 
text exemplar. 

TEACHER’S EDITION
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Teacher’s Notes  
and Questions

Thank You, M’aM

Langston Hughes

She was a large woman with a large purse that 
had everything in it but a hammer and nails. It 
had a long strap, and she carried it slung across her 
shoulder. It was about eleven o’clock at night, dark, 
and she was walking alone, when a boy ran up 
behind her and tried to snatch her purse. The strap 
broke with the sudden single tug the boy gave it 
from behind. But the boy’s weight and the weight of 
the purse combined caused him to lose his balance. 
Instead of taking off full blast as he had hoped, the 
boy fell on his back on the sidewalk and his legs 
flew up. The large woman simply turned around 
and kicked him right square in his blue-jeaned sitter. 
Then she reached down, picked the boy up by his 
shirt front, and shook him until his teeth rattled.

It was about eleven o’clock at night.
13
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snatch: to grab something quickly

NOTATION KEY

Yellow-highlighted words can 
be used with the suggested 
vocabulary activities (p. 301).

A purple-highlighted passage 
is suggested for reading with 
expression. 

Underlined words may need to 
be briefly defined as you read 
aloud (definitions appear at the 
bottom of the page).

This icon indicates an 
example of the teacher 

modeling confusion or curiosity 
during the first reading.

Second Reading Activity 
Options

MOVE! Kinesthetic 
learning option

NOTE! Linguistic 
learning/note-taking 
option

SHARE! Interpersonal 
learning/comprehension 
strategy option

Thank You, M’aM

Langston Hughes

She was a large woman with a large purse that 
had everything in it but a hammer and nails. It 
had a long strap, and she carried it slung across her 
shoulder. It was about eleven o’clock at night, dark, 
and she was walking alone, when a boy ran up 
behind her and tried to snatch her purse. The strap 
broke with the sudden single tug the boy gave it 
from behind. But the boy’s weight and the weight of 
the purse combined caused him to lose his balance. 
Instead of taking off full blast as he had hoped, the 
boy fell on his back on the sidewalk and his legs 
flew up. The large woman simply turned around 
and kicked him right square in his blue-jeaned sitter. 
Then she reached down, picked the boy up by his 
shirt front, and shook him until his teeth rattled.

It was about eleven o’clock at night.
13
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SECOND READING

NOTE!

As students reread the story, 
have them make the following 
notes throughout: 

H = Mrs. Jones is being hard on 
Roger. 

E = Mrs. Jones is being easy on 
Roger.

Afterward, ask a few volunteers: 
Why did you mark that Mrs. Jones 
is being hard (or easy) on Roger 
there?

Sample student responses for 
this page:

H = Mrs. Jones is being hard on 
Roger because she won’t let go 
of his shirt.

E = Mrs. Jones is being easy on 
Roger because she doesn’t turn 
him in to the police.

after that the woman said, “Pick up my 
pocketbook, boy, and give it here.”

She still held him tightly. But she bent down 
enough to permit him to stoop and pick up her purse. 
Then she said, “now ain’t you ashamed of yourself?”

Firmly gripped by his shirt front, the boy said, 
“Yes’m.”

The woman said, “What did you want to do it 
for?”

The boy said, “I didn’t aim to.”
She said, “You a lie!”
By that time two or three people passed, stopped, 

turned to look, and some stood watching.
“If I turn you loose, will you run?” asked the 

woman.
“Yes’m,” said the boy.

“Then I won’t turn you loose,” said the woman. 
She did not release him.

“Lady, I’m sorry,” whispered the boy.
“um-hum! Your face is dirty. I got a great mind to 

wash your face for you. ain’t you got nobody home 
to tell you to wash your face?”

“no’m,” said the boy.
“Then it will get washed this evening,” said the 

large woman, starting up the street, dragging the 
frightened boy behind her.

he looked as if he were fourteen or fifteen, frail 
and willow-wild, in tennis shoes and blue jeans.

The woman said, “You ought to be my son. I 
would teach you right from wrong. Least I can do 
right now is to wash your face. are you hungry?”

“no’m,” said the being-dragged boy. “I just want 
you to turn me loose.”

“Was I bothering you when I turned that corner?” 
asked the woman.

“no’m.”
“But you put yourself in contact with me,” said the 

woman. “If you think that that contact is not going 
to last awhile, you got another thought coming. 
When I get through with you, sir, you are going to 
remember Mrs. Luella Bates Washington Jones.”

Sweat popped out on the boy’s face and he began 
to struggle. Mrs. Jones stopped, jerked him around 

◆ L a n G S T o n  h u G h E S  ◆ ◆ T h a n k  Y o u,  M ’a M  ◆

15
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frail: weak

FIRST READING

Modeling Curiosity

“I wonder why this woman  
cares that the boy’s face is dirty 
when she almost got robbed.  
I’m going to put a question  
mark here.”

after that the woman said, “Pick up my 
pocketbook, boy, and give it here.”

She still held him tightly. But she bent down 
enough to permit him to stoop and pick up her purse. 
Then she said, “now ain’t you ashamed of yourself?”

Firmly gripped by his shirt front, the boy said, 
“Yes’m.”

The woman said, “What did you want to do it 
for?”

The boy said, “I didn’t aim to.”
She said, “You a lie!”
By that time two or three people passed, stopped, 

turned to look, and some stood watching.
“If I turn you loose, will you run?” asked the 

woman.
“Yes’m,” said the boy.

“Then I won’t turn you loose,” said the woman. 
She did not release him.

“Lady, I’m sorry,” whispered the boy.
“um-hum! Your face is dirty. I got a great mind to 

wash your face for you. ain’t you got nobody home 
to tell you to wash your face?”

“no’m,” said the boy.
“Then it will get washed this evening,” said the 

large woman, starting up the street, dragging the 
frightened boy behind her.

he looked as if he were fourteen or fifteen, frail 
and willow-wild, in tennis shoes and blue jeans.

The woman said, “You ought to be my son. I 
would teach you right from wrong. Least I can do 
right now is to wash your face. are you hungry?”

“no’m,” said the being-dragged boy. “I just want 
you to turn me loose.”

“Was I bothering you when I turned that corner?” 
asked the woman.

“no’m.”
“But you put yourself in contact with me,” said the 

woman. “If you think that that contact is not going 
to last awhile, you got another thought coming. 
When I get through with you, sir, you are going to 
remember Mrs. Luella Bates Washington Jones.”

Sweat popped out on the boy’s face and he began 
to struggle. Mrs. Jones stopped, jerked him around 

◆ L a n G S T o n  h u G h E S  ◆ ◆ T h a n k  Y o u,  M ’a M  ◆

15
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half nelson: a kind of wrestling hold

WORKING WITH WORDS

Reading with Expression
Point out the em-dashes (—) and 
italics in the shaded passage. 
Have students read the passage 
silently and ask them why 
the author might have used 
these features in the passage. 
Then have several volunteers 
read the passage, first without 
much expression, and then 
with appropriate pauses and 
emphasis.

FIRST READING

Modeling Confusion

“I am not sure what a 
‘kitchenette-furnished room’ is. 
I’m going to put a question  
mark here.”

in front of her, put a half nelson about his neck, and 
continued to drag him up the street. When she got to 
her door, she dragged the boy inside, down a hall, and 
into a large kitchenette-furnished room at the rear of 
the house. She switched on the light and left the door 
open. The boy could hear other roomers laughing and 
talking in the large house. Some of their doors were 
open, too, so he knew he and the woman were not 
alone. The woman still had him by the neck in the 
middle of her room.

She said, “What is your name?”
“Roger,” answered the boy.
“Then, Roger, you go to that sink and wash your 

face,” said the woman, whereupon she turned him 
loose—at last. Roger looked at the door—looked at 
the woman—looked at the door—and went to the 
sink.

“Let the water run until it gets warm,” she said. 
“here’s a clean towel.”

“You gonna take me to jail?” asked the boy, 
bending over the sink.

“not with that face, I would not take you nowhere,” 
said the woman. “here I am trying to get home to 
cook me a bite to eat, and you snatch my pocketbook! 
Maybe you ain’t been to your supper either, late as it 
be. have you?”

“There’s nobody home at my house,” said the boy.

“Then we’ll eat,” said the woman. “I believe you’re 
hungry—or been hungry—to try to snatch my 
pocketbook!”

“I want a pair of blue suede shoes,” said the boy.
“Well, you didn’t have to snatch my pocketbook 

to get some suede shoes,” said Mrs. Luella Bates 
Washington Jones. “You could of asked me.”

“M’am?”
The water dripping from his face, the boy looked 

at her. There was a long pause. a very long pause. 
after he had dried his face and not knowing what 
else to do, dried it again, the boy turned 
around, wondering what next. The door 
was open. he could make a dash for 
it down the hall. he could run, 
run, run, run!

◆ L a n G S T o n  h u G h E S  ◆ ◆ T h a n k  Y o u,  M ’a M  ◆

16
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Teacher’s Notes  
and Questions

blue suede shoes: a fancy shoe style popular in the 1950s

in front of her, put a half nelson about his neck, and 
continued to drag him up the street. When she got to 
her door, she dragged the boy inside, down a hall, and 
into a large kitchenette-furnished room at the rear of 
the house. She switched on the light and left the door 
open. The boy could hear other roomers laughing and 
talking in the large house. Some of their doors were 
open, too, so he knew he and the woman were not 
alone. The woman still had him by the neck in the 
middle of her room.

She said, “What is your name?”
“Roger,” answered the boy.
“Then, Roger, you go to that sink and wash your 

face,” said the woman, whereupon she turned him 
loose—at last. Roger looked at the door—looked at 
the woman—looked at the door—and went to the 
sink.

“Let the water run until it gets warm,” she said. 
“here’s a clean towel.”

“You gonna take me to jail?” asked the boy, 
bending over the sink.

“not with that face, I would not take you nowhere,” 
said the woman. “here I am trying to get home to 
cook me a bite to eat, and you snatch my pocketbook! 
Maybe you ain’t been to your supper either, late as it 
be. have you?”

“There’s nobody home at my house,” said the boy.

“Then we’ll eat,” said the woman. “I believe you’re 
hungry—or been hungry—to try to snatch my 
pocketbook!”

“I want a pair of blue suede shoes,” said the boy.
“Well, you didn’t have to snatch my pocketbook 

to get some suede shoes,” said Mrs. Luella Bates 
Washington Jones. “You could of asked me.”

“M’am?”
The water dripping from his face, the boy looked 

at her. There was a long pause. a very long pause. 
after he had dried his face and not knowing what 
else to do, dried it again, the boy turned 
around, wondering what next. The door 
was open. he could make a dash for 
it down the hall. he could run, 
run, run, run!

◆ L a n G S T o n  h u G h E S  ◆ ◆ T h a n k  Y o u,  M ’a M  ◆

16
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presentable: fit to be seen by others

mistrusted: not trusted

SECOND READING

MOVE!

Have several students take turns 
acting out Roger sitting far away 
from Mrs. Jones’s purse while she 
is behind the screen. Afterward, 
ask the class: Why does Roger 
“not want to be mistrusted now”? 

Sample student responses to this 
question:

• Roger is grateful to Mrs. Jones 
for being kind to him when 
she didn’t have to be.

• Roger is scared that Mrs. Jones 
might call the police if he looks 
like he’s too close to her purse.

The woman was sitting on the daybed. after a 
while she said, “I were young once and I wanted 
things I could not get.”

There was another long pause. The boy’s mouth 
opened. Then he frowned, not knowing he frowned.

The woman said, “um-hum! You thought I was 
going to say but, didn’t you? You thought I was going 
to say, but I didn’t snatch people’s pocketbooks. Well, I 
wasn’t going to say that.” Pause. Silence. “I have done 
things, too, which I would not tell you, son—neither 
tell God, if he didn’t already know. Everybody’s got 
something in common. So you set down while I 
fix us something to eat. You might run that comb 
through your hair so you will look presentable.”

In another corner of the room behind a 
screen was a gas plate and an icebox. Mrs. 
Jones got up and went behind the screen. 
The woman did not watch the boy to see 
if he was going to run now, nor did she 
watch her purse, which she left behind 
her on the daybed. But the boy took care 
to sit on the far side of the room, away 
from the purse, where he thought she 
could easily see him out of the corner of 
her eye if she wanted to. he did not trust 
the woman not to trust him. and he did not 
want to be mistrusted now.

“Do you need somebody to go to the store,” asked 
the boy, “maybe to get some milk or something?”

“Don’t believe I do,” said the woman, “unless you 
just want sweet milk yourself. I was going to make 
cocoa out of this canned milk I got here.”

“That will be fine,” said the boy.
She heated some lima beans and ham she had in 

the icebox, made the cocoa, and set the table. The 
woman did not ask the boy anything about where 
he lived, or his folks, or anything else that would 
embarrass him. Instead, as they ate, she told him 
about her job in a hotel beauty shop that stayed 

◆ L a n G S T o n  h u G h E S  ◆ ◆ T h a n k  Y o u,  M ’a M  ◆

18
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SECOND READING

SHARE!

Have students pair up and share 
connections about a time in 
their own lives when someone 
was kind to them when they 
didn’t expect it. Afterward, ask 
the class: While they eat, why 
doesn’t Mrs. Jones ask Roger 
anything “that would embarrass 
him”? 

Sample student responses to this 
question:

• Mrs. Jones knows that Roger 
is already embarrassed about 
trying to steal her purse.

• Mrs. Jones feels bad for Roger 
because he has no one to take 
care of him.

The woman was sitting on the daybed. after a 
while she said, “I were young once and I wanted 
things I could not get.”

There was another long pause. The boy’s mouth 
opened. Then he frowned, not knowing he frowned.

The woman said, “um-hum! You thought I was 
going to say but, didn’t you? You thought I was going 
to say, but I didn’t snatch people’s pocketbooks. Well, I 
wasn’t going to say that.” Pause. Silence. “I have done 
things, too, which I would not tell you, son—neither 
tell God, if he didn’t already know. Everybody’s got 
something in common. So you set down while I 
fix us something to eat. You might run that comb 
through your hair so you will look presentable.”

In another corner of the room behind a 
screen was a gas plate and an icebox. Mrs. 
Jones got up and went behind the screen. 
The woman did not watch the boy to see 
if he was going to run now, nor did she 
watch her purse, which she left behind 
her on the daybed. But the boy took care 
to sit on the far side of the room, away 
from the purse, where he thought she 
could easily see him out of the corner of 
her eye if she wanted to. he did not trust 
the woman not to trust him. and he did not 
want to be mistrusted now.

“Do you need somebody to go to the store,” asked 
the boy, “maybe to get some milk or something?”

“Don’t believe I do,” said the woman, “unless you 
just want sweet milk yourself. I was going to make 
cocoa out of this canned milk I got here.”

“That will be fine,” said the boy.
She heated some lima beans and ham she had in 

the icebox, made the cocoa, and set the table. The 
woman did not ask the boy anything about where 
he lived, or his folks, or anything else that would 
embarrass him. Instead, as they ate, she told him 
about her job in a hotel beauty shop that stayed 
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Teacher’s Notes  
and Questions

latching: grabbing and holding onto something

open late, what the work was like, and how all 
kinds of women came in and out, blondes, redheads, 
and Spanish. Then she cut him a half of her 
ten-cent cake.

“Eat some more, son,” she said.
When they were finished eating, she got up 

and said, “now here, take this ten dollars and buy 
yourself some blue suede shoes. and next time, 
do not make the mistake of latching onto my 
pocketbook nor nobody else’s—because shoes got by 
devilish ways will burn your feet. I got to get my rest 
now. But from here on in, son, I hope you will behave 
yourself.”

She led him down the hall to the front door 
and opened it. “Good night! Behave yourself, 
boy!” she said, looking out into the street 
as he went down the steps.

The boy wanted to say something other 
than, “Thank you, m’am,” to Mrs. Luella Bates 
Washington Jones, but although his lips moved, he 
couldn’t even say that as he turned at the foot of the 
barren stoop and looked up at the large woman in 
the door. Then she shut the door.

◆ L a n G S T o n  h u G h E S  ◆ ◆ T h a n k  Y o u,  M ’a M  ◆
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Teacher’s Notes  
and Questions

open late, what the work was like, and how all 
kinds of women came in and out, blondes, redheads, 
and Spanish. Then she cut him a half of her 
ten-cent cake.

“Eat some more, son,” she said.
When they were finished eating, she got up 

and said, “now here, take this ten dollars and buy 
yourself some blue suede shoes. and next time, 
do not make the mistake of latching onto my 
pocketbook nor nobody else’s—because shoes got by 
devilish ways will burn your feet. I got to get my rest 
now. But from here on in, son, I hope you will behave 
yourself.”

She led him down the hall to the front door 
and opened it. “Good night! Behave yourself, 
boy!” she said, looking out into the street 
as he went down the steps.

The boy wanted to say something other 
than, “Thank you, m’am,” to Mrs. Luella Bates 
Washington Jones, but although his lips moved, he 
couldn’t even say that as he turned at the foot of the 
barren stoop and looked up at the large woman in 
the door. Then she shut the door.
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Write about a part of the story that you  

understand better after the sharing  

questions activity.

Write the question someone else asked that interests you the most.

Sharing 
Questions

THANK YOU, M’AM

4

Write something new you learned from rereading or from doing 

an activity during the second reading.

Write a question you’d like to talk about more. It can be a question you thought of 

already or a new question. You can write more than one question if you wish.

Second 
       Reading

THANK YOU, M’AM

5Reader’s Journal
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The focus question: 

Your answer before discussion: 

A piece of evidence from the story that supports your answer: 

Page: 

Your answer after discussion (explain how you changed or added to your original answer): 

Shared Inquiry 
         Discussion
Shared Inquiry 
         Discussion

THANK YOU, M’AM

7Reader’s Journal
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Use these notes to write an essay. Each main paragraph of your essay should 
give a piece of evidence and an explanation of how it supports your answer.

THANK YOU, M’AM

9Reader’s Journal

Write your answer to the assigned essay question, and write three 

pieces of evidence from the story that support your answer. 

Explain how this 
piece of evidence 
supports your 
answer to the essay 
question.

     Essay
Organizer

     Essay
Organizer

     Essay
Organizer

Your evidence can 
be a quote from the 
story or a summary 
of what happens in 
your own words.

THANK YOU, M’AM

Series 4 • Book One8

33Sample Unit

The Reader’s Journal provides 
opportunities for students to practice  
a variety of writing forms. 

Teacher’s Editions include steps for 
prewriting scaffolding. 
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Write a question you had about the story that still hasn’t been 

answered. Use this page to take notes for a short story that  

answers your question.

NOTES

END: Are the 
problems solved? 
What happens to 
the characters?

MIDDLE: What 
problems or 
important events 
happen?

BEGINNING: 
Where and when 
does this story 
happen? Who are 
the characters? 

     Story
Organizer

     Story
Organizer

     Story
Organizer

THANK YOU, M’AM

Series 4 • Book One10
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Trait: 

Character with this trait: 

Evidence from the story: 

Page: 

Trait: 

Character with this trait: 

Evidence from the story: 

Page: 

Trait: 

Character with this trait: 

Evidence from the story: 

Page: 

Trait: 

Character with this trait: 

Evidence from the story: 

Page: 

Trust
OTHER GROUP MEMBERS

In each box below, write a character trait you think a person needs in order to be 

trustworthy. Then decide on a story character who has that trait. Write that character’s 

name and a piece of evidence from the story that shows why that character has that trait.

STORY-TO-STORY CONNECTION

27Reader’s Journal
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Junior Great Books Series 3–5

Series 3
Book One
Theme: Relationships
Boundless Grace  Mary Hoffman
The Scarebird  Sid Fleischman
Chin Yu Min and the Ginger Cat   
   Jennifer Armstrong

Theme: Kindness
The Gold Coin  Alma Flor Ada
The Magic Listening Cap   
   Japanese folktale as told by  
   Yoshiko Uchida
The Mushroom Man  Ethel Pochocki

Theme: Confidence
The Banza  Haitian folktale as told by  
   Diane Wolkstein
The Upside-Down Boy   
   Juan Felipe Herrera
The Ugly Duckling   
   Hans Christian Andersen

Book Two
Theme: Gratitude
White Wave  Chinese folktale  
   as told by Diane Wolkstein
Luba and the Wren  Ukrainian folktale  
   as told by Patricia Polacco
Basho and the River Stones  Tim Myers

Theme: Courage
The Monster Who Grew Small   
   Joan Grant
The Buffalo Storm  Katherine Applegate 
Pierre’s Dream  Jennifer Armstrong

Theme: Cleverness
The Dream Weaver  Concha Castroviejo
The Man Whose Trade Was Tricks   
   Georgian folktale as told by George and 
   Helen Papashvily
The Emperor’s New Clothes   
   Hans Christian Andersen

Series 4
Book One
Theme: Trust
Thank You, M’am  Langston Hughes
Crow Call  Lois Lowry
Fresh  Philippa Pearce

Theme: Resourcefulness
Shrewd Todie and Lyzer the Miser   
   Ukrainian folktale as told by  
   Isaac Bashevis Singer
On Sand Island  Jacqueline Briggs Martin
The Green Man  Gail E. Haley

Theme: Communication
Song of Hope  Peggy Duffy
Jean Labadie’s Big Black Dog   
   French-Canadian folktale as told by 
   Natalie Savage Carlson
Thunder, Elephant, and Dorobo   
   African folktale as told by  
   Humphrey Harman

Book Two
Theme: Strength
Tuesday of the Other June   
   Norma Fox Mazer 
Doesn’t Fall Off His Horse   
   Virginia A. Stroud
The Cello of Mr. O  Jane Cutler

Theme: Integrity
The No-Guitar Blues  Gary Soto
The Fire on the Mountain 
   Ethiopian folktale as told by 
   Harold Courlander and Wolf Leslau
Ooka and the Honest Thief  Japanese  
   folktale as told by I. G. Edmonds

Theme: Perspective
The Old Woman and the Wave 
   Shelley Jackson
Letting Swift River Go  Jane Yolen
The Apple and the Envelope   
   Herbert Montgomery

Series 5
Book One
Theme: Honesty
Charles  Shirley Jackson
The Special Powers of Blossom Culp 
   Richard Peck
The Peddler’s Gift  Maxine Rose Schur

Theme: Self-Respect
In the Time of the Drums   
   Gullah folktale as told by Kim L. Siegelson
Learning the Game  Francisco Jiménez
The Invisible Child  Tove Jansson

Theme: Fitting In
The Coming of the Surfman 
   Peter Collington
All Summer in a Day  Ray Bradbury
A Game of Catch  Richard Wilbur

Book Two
Theme: Family
Kamau’s Finish  Muthoni Muchemi
Ghost Cat  Donna Hill
The Hemulen Who Loved Silence 
   Tove Jansson

Theme: Humility
The Enchanted Sticks  Steven J. Myers
Kaddo’s Wall  West African folktale as told 
   by Harold Courlander and George Herzog
The Prince and the Goose Girl 
   Elinor Mordaunt

Theme: Compassion
A Bad Road for Cats  Cynthia Rylant
Lenny’s Red-Letter Day  Bernard Ashley
Through the Mickle Woods   
   Valiska Gregory
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