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About the Great Books Foundation

The Great Books Foundation is an independent, nonprofit educational organization 
that creates reading and discussion opportunities for all. We believe that literacy and 
critical thinking encourage reflective and well-informed citizens and that discussion 
of powerful and enduring ideas promotes empathy, community, and democratic 
participation.

About the Studs terkel Radio Archive

The Studs Terkel Radio Archive (STRA) strives to make more meaningful 
connections between voices from the past and today’s world by providing the 
public with access to the 5,600+ programs created by Terkel during his 45-year 
career at WFMT in Chicago. This is done through (1) a curated and searchable 
digital collection at studsterkel.org with tools for easy exploring, sharing, and reuse, 
(2) strategic partnerships with media-makers, artists, teachers, students, activists, 
scholars, and others that encourage creative reuse that speaks to contemporary social 
concerns, (3) socially-aware curriculum for schools, libraries, and other educational 
settings, (4) public events, and (5) new original media production derived from 
the archive produced by the WFMT Radio Network. Above all, the Studs Terkel 
Radio Archive aims to embody and spread the spirit of Terkel’s beloved mantra: 
“Curiosity did not kill this cat!”

About the Chicago History Museum

Founded in 1856, the Chicago History Museum (CHM) is the city’s oldest cultural 
institution. CHM is the proud home of the Studs Terkel Center for Oral History and 
the Studs Terkel Radio Archive. The Museum’s mission is to “share Chicago stories, 
serving as a hub of scholarship and learning, inspiration, and civic engagement.” Each 
year, CHM hosts more than 250,000 visitors and 60,000 K–12 students. In addition, 
CHM education outreach programs such as Metro History Fair serve another 14,000 
students in classrooms throughout the city and suburbs. In 2016, this community work 
was recognized with the White House awarding the IMLS National Medal of Service. 
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 LeSSon 1   Studs terkel Interview with Members of the Student  
nonviolent Coordinating Committee, 1962

# tItLe ACtIvIty type Student InStRuCtIonS

1.1 Recent Black Lives Matter 
Protests

Initial Freewriting Think about what you already know of recent Black Lives Matter 
protests that have received significant media coverage. Jot down 
your impressions about any of the following:
•	 The issues and events that brought about the protest
•	 Results that you think came as a result of students and young 

people protesting
•	 Questions or concerns you have about these protests or others 

like them

1.2 Black Lives Matter Protests Pair and Share Join a classmate and share what you wrote, either by reading some 
portion of it aloud or by summarizing.

Be sure to listen carefully when your partner is presenting, and take 
notes that you may be asked to share with the whole group.

Be aware of allowing each other equal time to speak.

1.3 What Did We Hear? Whole-Group 
Sharing

When called upon, summarize what you heard from your partner.

As other students speak, listen for and pay attention to perspectives 
that you and your partner did not share.

1.4 Student Activists in 1962 Listening Listen to the interview with ten students associated with SNCC—the 
Student Nonviolent Coordinating Committee—not much older than 
you, who participated in civil rights marches and protests in the early 
1960s.

Note things that make an impact on you or that surprise you. 

Think about the fact that this is an interview, not a written text. Listen 
for places where a student’s voice tells you something more than the 
words alone.

Listen also for places where you feel you might identify with their 
attitudes and methods, if in service to some different cause.

1.5 For What Social Issue Would You 
Be Willing to Go to Jail?

Shared Inquiry 
Discussion

As directed by your teacher, position yourself to participate in a 
whole-class discussion.

As you may have already discussed with your partner, some 
protesters were arrested in different events in the past. With that in 
mind, consider the following questions and share your thoughts with 
the group when called upon:
•	 Would you ever choose to go to jail for a moral/ethical question 

or issue?
•	 What do you think the effect or purpose of going to jail might be?
•	 What does the phrase civil disobedience mean to you?
•	 Can disobedience to legal authority be “civil”?

Base your responses on what you heard from these activists as well 
as on your own experiences, thoughts, and values.

(continued)
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Studs terkel Interview with Members of the Student nonviolent Coordinating Committee, 1962, continued

# tItLe ACtIvIty type Student InStRuCtIonS

1.6 Student Activists in 1962 Listening Listen to the interview with these ten activists so close to your age 
who participated in civil rights marches and protests in the early 
1960s. As before, note things that make an impact on you or that 
surprise you somehow, and listen for places where you feel you 
might identify with their attitudes and methods, if in service of some 
different cause.

1.7 Young People of SNCC Whole-Group 
Discussion

One voice in the interview expresses this point of view: “Fighting for 
something . . . the principles are there . . . and yet you have to find a 
sense of acting. If you have beliefs, you have to have actions, or else 
you don’t have beliefs. And if you don’t have beliefs, what are you as 
a person?” Listen to this portion of the SNCC interview and consider 
the following questions:
•	 To what extent do you agree with this speaker?
•	 Why should people other than those directly affected care about 

how people of color were and are treated in this country?
•	 Are there times during her speaking where something beyond 

her words (what Terkel calls the “feeling tone”) adds layers of 
meaning?

1.8 Reflection Freewriting Thinking about what you heard in the discussions and in talking with 
your partner today, jot down some reflections about the usefulness of 
student protest and your own willingness to take action.

1.9 Unanswered Questions Optional Interview After you have had a chance to reflect on your knowledge and 
experience of protest—and student protest in particular—return to 
your partner from earlier in the lesson.

Listen as your teacher introduces this exercise. Then, as directed, ask 
your partner what conclusions he or she reached.

If your partner is willing to share, ask where these convictions come 
from, and where they are grounded.

Remember that listening is often conveyed physically; your posture 
indicates your interest and openness to hear what your partner says. 
Ask appropriate follow-up questions to encourage deeper sharing.

1.10 Review and Renew: Recent Black 
Lives Matter Protests

Closing/Writing 
Extension

Revisit your writing from the beginning of class and see if any of your 
ideas or feelings have changed in this short time.
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 LeSSon 2   Studs terkel Interview with nathan Wright Jr., part I, 1967
# tItLe And duRAtIon ACtIvIty type Student InStRuCtIonS

2.1 Power Initial Freewriting Consider this quote from the upcoming interview: “Power can 
never be given as a gift. Power must always be wrested.” Take a 
few minutes to jot down your thoughts about the following questions:
•	 Do you accept that as a universal truth?
•	 Is it true today?

2.2 Power Listening Listen to this clip of Studs Terkel’s interview with Nathan Wright, 
taking notes when something strikes you as interesting or important, 
or when you have a question.

Think about the fact that this is an interview, not a written text. 
Listen for places where either voice tells you something more than 
the words alone.

Listen also for places where you feel you might identify with 
particular points of view.

During the early portion, Terkel quotes from Wright’s book Black 
Power and Urban Unrest: Creative Possibilities: “When a latent power 
is frustrated, there must be an explosion.”

While you listen to the interview and when you have finished listening, 
briefly write down your response to the following question:
•	 Taken together with the earlier statement about power, how do 

these statements provide a context for understanding the Black 
Power movement?

2.3 Wright’s Perspective on Power Pair and Share Join a classmate and share your response to the question in the 
previous exercise. If you have other observations or questions, share 
them in the few minutes you have together.

Be sure to listen closely to what your partner has to say, and jot 
down any ideas or questions that interest you in preparation for the 
upcoming discussion.

2.4 Wright’s Perspective on Power Shared Inquiry 
Discussion

Configure yourselves as directed by your teacher for a discussion 
of the ideas you heard and discussed with a partner. Respond to 
prompts from your teacher about what you heard in the interview.

As your classmates speak, be prepared to respond to them, rather 
than to your teacher, with agreements, extensions, and questions 
about their ideas.

2.5 Amelioration Or Re-creation Listening Listen as directed to the next portion of the interview. When the 
segment is repeated, be careful to double-check notes that you made 
the first time to ensure that you have accurately recorded Wright’s 
ideas and any supporting details that seem important to you.

When you have finished listening, try to express Wright’s concepts of 
amelioration and re-creation in your own words.

Take a few minutes to jot down your reactions to this segment. 

2.6 Amelioration Or Re-creation Shared Inquiry 
Discussion

As directed by your teacher, position yourself to participate in a 
whole-class discussion.

Follow your teacher’s instructions. Ask questions as necessary for 
clarity, of your classmates or of your teacher.

(continued)
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Studs terkel Interview with nathan Wright Jr., part I, 1967, continued

# tItLe ACtIvIty type Student InStRuCtIonS

2.7 How Did We Do? Reflection When your teacher indicates, leave off the discussion and begin to 
write a reflection on the process you have just completed. If it is 
a familiar one, you might evaluate how the class did this time as 
compared to previous times. If the activity was unfamiliar, you might 
write about how it felt to pursue a topic in this fashion.

2.8 Thoughts About Power Whole-Group 
Sharing

When your teacher calls on you, share some of your most important 
reactions to the Shared Inquiry discussion you just had.

2.9 “Harlem” Optional Reading Listen as your teacher reads aloud the poem “Harlem” by Langston 
Hughes, then read the poem again twice (at least) to yourself. Make 
note of anything in the poem you need to question, or that strikes you 
in any way.

2.10 Comparing Wright and Hughes Optional Freewriting After you have completed your reading, begin a freewriting in which 
you compare the ideas in Hughes’s poem with what you heard in the 
Wright interview. If you have concerns and questions, pursue them 
as well.

2.11 Comparing Wright and Hughes Optional Discussion As directed by your teacher, position yourself to participate in a 
whole-class discussion. When your teacher indicates, respond to 
the initial prompt of the discussion: the relationship between the 
perspective expressed in Hughes’s poem and what you heard in 
the interview.

Listen carefully as others are speaking, jotting down notes if 
necessary. When called upon, respond to what has been said and 
to previous speakers, not the teacher. If you have questions that 
come from what a classmate has previously said, ask that question 
respectfully to invite answers, comments, and other questions from 
the rest of the class.

2.12 Comparing Wright and Hughes Closing/Writing 
Extension

As directed, write an analytical piece about the relationship of the 
ideas apparent in Langston Hughes’s poem, “Harlem” and those 
advanced by Nathan Wright in this interview. For instance, consider 
these suggestions:
•	 How do both the poem and the interview address the idea of the 

cause of violence?
•	 Does either prescribe an outcome of such violence? Where, and 

to what extent?
•	 How might Wright’s ideas help you better understand Hughes’s 

poem?
•	 Where in the interview does Wright seem to be speaking about 

the ideas contained in the poem, and expanding them?

Follow your teacher’s guidelines about the process and product of 
this writing.

If your teacher has proposed a different topic, follow the instructions 
provided.
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 LeSSon 3   Studs terkel Interviews with Cesar Chavez, 1967,  
and dolores Huerta, 1975

# tItLe ACtIvIty type Student InStRuCtIonS

3.1 Nonviolence: Weapon or Tool? Initial Freewriting After your teacher has introduced the unit, take a few minutes to jot 
down your reaction to the question in the title of this activity.

If you have recently studied other contexts where nonviolence was 
discussed, include references to those in your response.

3.2 Cesar Chavez and the UFW Listening As directed by your teacher, listen to the clip of the interview with 
Cesar Chavez. Take note of statements that catch your attention for 
any reason.

Think about the fact that this is an interview, not a written text. 
Listen for places where a voice tells you something more than the 
words alone.

Listen also for places where you feel you might identify with 
various attitudes and methods, if in service of the same or some 
different cause.

3.3 Nonviolence as Weapon or Tool Shared Inquiry 
Discussion

As directed by your teacher, position yourself to participate in a 
whole-class discussion.

In this interview, there is an emphasis on the tactical use of 
nonviolence. Together with your classmates, address these 
questions:
•	 Is calling nonviolence a “weapon” a contradiction, or does 

that statement reflect the way Chavez and others successfully 
promoted their views? Use your responses from activity 3.1 as 
well as portions of the interview as support for your opinion.

•	 What similarities and connections do you see between Chavez’s 
work and the events of the civil rights era and the work of SNCC?

•	 Do you hear similar ideas expressed today? Is nonviolence an 
alternative or a mainstream choice?

As directed, discuss your views on the ideas presented. If you 
have questions about statements made in the interview, or about 
something a classmate has said, address these in a way that makes 
them open to class input and discussion.

3.4 Woody Guthrie and the UFW Listening As directed, listen to the next clip of the interview.

3.5 Migrant Workers Through the 
Decades

Freewriting The presence of farm workers from Mexico and Central America is 
very much an issue in the twenty-first century, as it was decades 
earlier during the Dust Bowl.

As Studs Terkel quotes from the Woody Guthrie song “Pastures of 
Plenty,” written decades earlier about other farm workers, consider 
the imagery in the song and write a brief reflection on the similarities 
and differences you see between the lyrics and the events Chavez 
describes.

You may also include your observations about how conditions during 
both the Dust Bowl and the 1960s compare to the situation today.

(continued)
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Studs terkel Interviews with Cesar Chavez, 1967, and dolores Huerta, 1975, continued

# tItLe ACtIvIty type Student InStRuCtIonS

3.6 Migrant Workers Through the 
Decades

Discussion When your teacher indicates, move into a discussion of the ideas 
you’ve uncovered in your writing.

3.7 Dolores Huerta: Farm Workers 
Then and Now

Listening Listen as your teacher plays a portion of a 1975 interview with 
Dolores Huerta. As you listen, jot down the information she gives 
about her childhood and background.

The clip begins with several minutes of another recording, of farm 
worker Roberto Acuna, describing his childhood experiences in 
school and at work. Then Huerta responds, saying, “That is the story 
of the vast majority of the Mexican Americans in this country,” (main 
interview at 6:16, ChavezHuertaSegment 3 at 4:52).

As you continue to listen, jot down your reaction and other thoughts 
about what you hear, and how you could connect this material with 
what Cesar Chavez describes in his interview.

3.8 Dolores Huerta’s Life and Career Whole-Group 
Discussion

As directed by your teacher, position yourself to participate in a 
whole-class discussion.

Begin by volunteering details from the interview that especially 
caught your attention.

Continue to respond to suggestions and materials presented by your 
teacher.

3.9 Comparing Chavez and Huerta Small-Group Work These two individuals are powerful leaders in the struggles of the 
farm workers for better wages and respectful treatment by growers. 
As directed, share your thoughts about these two leaders.
•	 How are Chavez and Huerta alike? In what important ways are 

they different?
•	 What qualities, strategies, and experiences do Chavez and Huerta 

share with leaders of the civil rights movement in the 1950s and 
1960s that you have studied recently or in the past?

3.10 Writing About Chavez and Huerta Closing/Writing 
Extension

Beyond the classroom period, follow your teacher’s instructions and 
create a written reflection on the life and work of either Chavez or 
Huerta.
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 LeSSon 4   Studs terkel Interview with Mary Jean Collins-Robson,  
Jo Freeman, and naomi Weisstein, Women’s Rights  
Activists, 1970

# tItLe ACtIvIty type Student InStRuCtIonS

4.1 Equal Power and Equal Privilege Initial Freewriting Early in the interview, one of the subjects says, “What we want to 
do is change the society so that there really is equal power and 
equal privilege for everybody. . . . For women to become fully free 
individuals, the society has to be a place where free individuals can 
grow.” Take a few moments to quickly jot down your responses to the 
following questions:
•	 Is this statement what you expect from someone who supports 

feminism? Why or why not?
•	 What, if anything, surprises you about the statement?

4.2 Do Women Have Equal Rights? Pair and Share Join a classmate to discuss the question in the title of this exercise. 
Make a chart listing on the left side the observations you and your 
partner make that seem to indicate that women do have equal rights. 
On the right side, list reasons that you find that indicate that women 
do not have the same rights as men.

If you disagree about a particular item, make a note of that for further 
discussion later.

4.3 Women’s Rights: How Far Have 
We Come?

Listening Listen to a portion of Studs Terkel’s 1970 interview with Jo Freeman, 
Mary Jean Collins-Robson, and Naomi Weisstein.

Be sure to take note of statements that strike you powerfully; record 
your own observations and questions as well.

Think about the fact that this is an interview, not a written text. 
Listen for places where a voice tells you something more than the 
words alone. Listen also for places where you feel you might identify 
with various attitudes and methods, if in service of the same or some 
different cause.

4.4 What Kind of Change? Shared Inquiry 
Discussion

As directed by your teacher, position yourself to participate in a 
whole-class discussion.

Listen as your teacher reads an excerpt from the interview; then, 
as directed, address the following questions:
•	 Weisstein seems to advocate societal change beyond what 

directly affects women. What does she mean?
•	 How are men included in her vision?
•	 Is this perspective consistent with your ideas of feminism?

4.5 Discussion Wrap-Up Transition Listen as your teacher sums up the previous exercise and introduces 
the next.

4.6 What Is Oppression? Listening Listen to another segment of the interview with Jo Freeman, Mary 
Jean Collins-Robson, and Naomi Weisstein. Pay particular attention 
to the concept of oppression as it is defined and discussed here.

As you listen, record ideas you find interesting, as well as your 
questions and observations. Consider also how these perspectives 
about women’s rights and about civil rights in general compare to 
recent issues and events in American society.

(continued)
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Studs terkel Interview with Mary Jean Collins-Robson, Jo Freeman, and naomi Weisstein,  
Women’s Rights Activists, 1970, continued

# tItLe ACtIvIty type Student InStRuCtIonS

4.7 Loaded Words Shared Inquiry 
Discussion

As directed by your teacher, position yourself to participate in a 
whole-class discussion.

Respond to the following prompts about this portion of the interview 
relating to the concept of oppression.
•	 Why is oppression “a word [we’re] not supposed to use”?
•	 What significant differences does Robson say exist between 

oppression experienced by women and that experienced by 
blacks? To what extent do you agree?

4.8 What and Who Is a Feminist? Whole-Group 
Discussion

As directed by your teacher, share your ideas about the term and how 
you hear it applied in your peer group, by adults, and in the media. 
Consider the following questions:
•	 During the interview, Weisstein makes several references to 

words that we are not supposed to use. Is feminist one such word 
today? Why or why not?

•	 Have you ever been called a feminist, and if so, how was it 
delivered, and how did you feel about that word, that label?

•	 Would you call yourself a feminist? What would that mean to you?
•	 Can a male be a feminist?

4.9 A General Strike for Women’s 
Rights

Optional Whole-
Group Discussion

As directed by your teacher, participate in a discussion on the topic of 
the general strike on August 26, 1970. This event took place across 
the United States, commemorating the fiftieth anniversary of the 
right to vote. Now we are coming up to the hundredth anniversary. 
Thinking of what you have heard in the interview and about what you 
have heard and seen in the news lately, address these concluding 
questions:
•	 How have things changed in these past fifty years? Have things 

changed?
•	 What has not happened in the last half century? In the last 

century?

4.10 What Did You Hear? Partner Interview Join a classmate and, for five minutes, take turns interviewing each 
other. Use the following questions, plus any of your own that you feel 
are appropriate and enlightening:
•	 What did you hear during class today that surprised you most? 

Why do you think that was so?
•	 What is the most important new information or insight that you 

heard today?
•	 Did you change your mind about anything as a result of what you 

heard today? What was that?

4.11 Reflection on Shared Inquiry Optional Whole-
Group Discussion

Take a few minutes to capture your thoughts about today’s 
discussions and the follow-up in writing.

4.12 More Exploring: Women’s Rights Closing/Writing 
Extension

Beyond the classroom period, follow your teacher’s instructions and 
create a written reflection on the work of these women.


